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PART | - ELIGIBILITY CERTIFICATION 12MT1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12MT1

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 1086¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years therimcipal has been in her/his position at this s¢t 21

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 35 27 62

3 0 0 0 10 39 16 55

4 0 0 0 11 23 21 44

5 0 0 0 12 28 27 55

Total in Applying School: 216



12MT1

6. Racial/ethnic composition of the schc 2 % American Indian or Alaska Native

1% Asian

0 % Black or African American

2 % Hispanic or Latino
1 % Native Hawaiian or Other Pacific Islan

94 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 6%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 5
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 7
until the end of the school year.

(3) Total of all transferred students [sum 01‘12
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.06
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. €

216

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12MT1

9. Percent of students eligible for free/reduced-priceals: 12%
Total number of students who qualify: 26

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 19

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 6 Other Health Impaired

0 Deaf-Blindness 9 Specific Learning Disability

2 Emotional Disturbance 0 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

2 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 12 7
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 0
Paraprofessionals 2 1
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 3
Total number 21 11

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 131




13. Show daily student attendance rateslydgh schools need to supply yearly graduatidas
20102011 20092010 20082002 20072008 20062007
Daily student attendance 94% 94% 95% 93% 95%
High school graduation re,  94% 88% 90% 85% 92%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12MT1

Graduating class size: 47
Enrolled in a 4-year college or university 49%
Enrolled in a community college 21%
Enrolled in vocational training 2%
Found employment 19%
Military service 5%
Other 4%
Total 100%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12MT1

Columbus High School is located in Columbus, MTragpnately 40 miles west of Billings, MT on
Interstate 90. Columbus is the Stillwater Countyt $®using various county offices. The Community
serves as residence for 1700 people surroundedrimutiural interests, small businesses and theany
economical impact of a platinum/palladium mine teci35 miles to the southwest.

While most of the students are tied to the agnicaltand or mining economy of the area the Columbus
community acts as residence for a small numbeowinsuters into the Billings business economy. A
supporting contributor to the area economy is fourtdurism and recreation tied to the confluente o
two rivers at Columbus and the recreations gengéfatghem and the mountains nearby. Much of the
business economy originated with and is sustaigatidocommunity’'s founding families. Two banks and
two credit unions finance the business economy.

Enroliment in the high school has ranged from agxipnately 200-240 students for the past many years
and continues to hold fairly stable at about 22@ants in recent years. Traditionally, these sttedeave
pursued more of a college preparatory educatianhés provided foundational academics for thenoto g
on to further schooling if they chose. Military gee has been the career selection for a few gtadua
each year and employment in the local economy ¢éra®d as a career path especially in family owned
businesses and agricultural operations. In regeans the growth of mining and the decline in fgmil
agricultural operations has shifted the communttgditions and demands on the educational instrigt
of the area. The cost of college education, a tirémvwocational occupations and the demand for
alternative post secondary programs has changeththee and curriculum of our schools. While a
college preparatory curriculum is still the priméogus of our program the school has expanded
opportunities in the arts and even more so in voegal/technical trades education.

The school's mission statement reads as: "BuildiG@mmunity of Excellence, One Student at a Time."
The District's goal is to provide individual suppthmrough varied opportunities to all the studentthe
schools. Opportunities and avenues of achieviagytal of 'excellence' are open to all students wit
positive encouragement and facilitation to realisr aspirations. Columbus High School graduatagh
contributed to demands near and far for solid @itizhaving competent and marketable qualificatims
foundational skills. The school's staff and adsthaition take great pride in providing developmenta
programs and a variety of elective offerings in¢bee subjects of mathematics, science, langudge ar
and social studies. As part of the demands fouaded curriculum made by post secondary educationa
programs, the business and social community, atrdnsaof the arts, substantial educational programs
have been developed in vocational education, caenpese of computers, music and visual arts, fareig
language and health/nutrition education. In anaigecreasing costs of education and decreasing
government support of special programs the schistia, with the support of the community, has
managed to develop and sustain a heritage of gwaliication for its students.

The District has always voiced pride and satistercin comparisons made between the students of the
District and those of the State and Nation. Sihesimplementation of NCLB and its requirements for
AYP our school has successfully managed to meexaeed the defined and dictated student proficiency
guidelines of the state's CRT assessments. Cokiiigh School has been nominated for Blue Ribbon
Schools designation because of its history of pliog state accredited programs through qualified
teaching staff and for demonstrating consistentsrahgthening growth in student performance on
required state wide assessments. In light of tbegmized quality of our educational system and the
exceptional and consistent performance of our stisden the state wide assessments, our staff and
administrators feel that we have demonstrated ltheacteristics and qualifications of Blue Ribbon
Designation.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12MT1

1. Assessment Results;

A. The State of Montana has contracted with MeabBregress to develop the CRT assessments for all
public schools. These assessments are conductbe bycal district and scored by state approved
readers. There are four performance levels defiyettiese assessments. Novice (N) performance
designates the lowest level of achievement on thesessments (200-224). Nearing Proficient (NP)
performance designates those students who perfeamthe criterion established by the state as ngeeti
Annual Yearly Progress (AYP) (225-249). Profici@®) performance is achieved by students who meet
or exceed minimum criterion established by theeséafP standards (250-288). Finally, Advanced
performance (A) is awarded the students who perftrthe upper end of the scoring range of the
assessments (289-300).

The primary goal of the district is to meet the AMRndates of the state. Our school has done this
successfully. The district also recognizes perfarcedevels that surpass the AYP mandates. This is
bonus, and also a stimulus, to continue with theeldgment of effective instructional and student
preparation practices that have contributed tstloeessful performance of the students. Parteof th
focus of our analysis and implementation of impraeets cycle is to identify students who perfornmed i
the nearing proficiency level on the assessmemipeovide them with remediation/reinforcement
practices that may lift their performance to th&trevel on future assessments.

Overall, there is a district wide awareness of fmedsed effort to continue to improve the perforoenf
our students on the state CRT assessments. Knanthgnderstanding the requirements and
expectations of meeting state AYP standards henglites intensity of effort on the part of the tesrstto
meet/exceed mandated student performance levels.

B. Columbus High School is a relatively small risahool in Montana with an enroliment of 200 +
students. In Montana only 10th graders are requodake the CRT assessments. In our school, that
amounts to an annual assessment of between 448sstddents during the five year span recorded.d hes
numbers are nearly evenly dispersed in gender @ffeieales) but heavily lopsided in ethnicity. There
are no ethnic subgroups in which more than 10 sitisdeere tested except white. Therefore, compasison
of student performance between different subgreupsot available.

Analyzing assessment results for the past fivesyisamuch simpler with these fewer divisions to

consider. The 2006-2007 Reading data shows proficeadvanced performance by 91% of the 10th
graders. While this level of performance certajnbtifies notation its significance begins to wase
compared to the 2007-2008 (96%), 2008-2009 (9686),2009-2010 (96%) results. The 2010-2011
results show a slight decline in percentage of aded/proficient at 93%. The lowest

advanced/proficient performance level of 91% (2@067) corresponds to an increased consciousness on
the part of the district's teachers to researchirmptement more effective and productive instruadio
methodologies. The efforts of the reading teackiadf have resulted in positive gains overalltudent
performance over the five year span reported. dditout the five year span student performance has
exceeded significantly the state levels accepted Y.

An additional side note is made of gender perforceaesults from the tables. The most recent scores
show similar performance by males and femalesdrattvanced and proficient categories. Over the fiv
year span of records the males scored slightlydrigtan the females in these same categories. Also
noted is the difference in performance between snatel females has narrowed during the last two
recorded years. Overall, the performance of oth §€aders is quite admirable.



Analysis of the mathematics assessment results sbtatbly lower percentages of students performing i
the proficient and advanced categories than iningabut still improving over the five year spardastill
meeting the state's requirements for AYP. The fitata the first year reported show an eye opening
advanced/proficient performance of 52%. Succesgaes show dramatic increases in advanced and
proficient levels into the 70+% range (74% in '08% in '09) and still higher for the last two yeafs
reported data (79% in '10, 77% in '11). As withdiag, the results from the 2006-2007 assessments
initiated district wide concern and concentratddréto demonstrate improvement in these scores ove
time. This goal was achieved quickly and sustaimedt recently.

Differences in gender performance in the mathematssessments, as in reading, also gains notation.
While the total percentage of proficient and adeahperformances by males is somewhat equal to
females there is a distinct difference in theirff@enance in the individual categories of proficient
advanced. The 2011 results in math show that 48¥eanales assessed scored in the advanced range
while 38% of the females were recorded as advanbeatrsely, 43% of the females assessed scored
within the proficient range while 26% of the mavesre recorded as proficient. The data from the
previous four years show a similar, while not nea€y as wide, percentage difference between males
and females. The district's teachers and admaiss have made note of these differences and are
attending to the causes of, and solutions to them.

Overall the district is satisfied with the improgiassessment results over the past five years and
continues to implement strategies to maintain them.

2. Using Assessment Results:

Upon return of our state's assessment resulty (adtember) and brief analysis of those results by
administrators and counselor(s), a meeting ofdheting staff is convened to discuss the schoetismal
performance results and to begin work on more fipet@m analysis methods. Of course, comparigon o
student results to state performance levels ANEtate mandated AYP performance levels is the first
order of business. The next step is to observecampare student performance in each of the stdadar
upon which the assessment is built. In Readingethee four general standards. In Math therearers
general standards measured and tabulated for $tpedarmance. The district's primary goal is teen
or exceed the level of proficiency/advanced pertoroe that is mandated by the state's guidelines for
meeting AYP. The next step in our analysis is t&enabservations and tabulate how the students
performed on each individual item on the assesqsjenthis allows observers to see how many of the
students answered the assessment item correctlymamy students picked the incorrect responses for
that item and what standard each item correlate$lhis process can be extended to a more specific
individual item analysis for each student's perfance.

Analysis of these results is very beneficial toithestigatory eye. An overview of these resultlicates
the standards which are effectively and succegshaltiressed in preparation and which standardstoeed
be reviewed and/or reinforced through more effecéimd focused instruction. An additional benefit of
this analysis is found in the identification of déunts who performed at a lower level on any of the
standards than the district accepts and who magengified as in need of reinforcements in the gtofl
any numbers of the standards assessed. The mastémpconclusions to be drawn from this analysgs a
those that direct teachers toward making modificegiin their instruction which are designed to hbkp
next group of students achieve a higher level diop@ance in the upcoming year. The content area
teachers demonstrate the greatest interest andimageeatest stake in the results of the statewide
assessments. However, the item analysis is dogedoys involving cross curricular content areake T
purpose for this is two fold. Group analysis gates concern and interest among teachers outsde th
assessed areas and gives them a 'stake’ in thespraed results. More importantly the item analygsy
enlighten teachers outside the specifically assessetent areas of applications of content that are
studied in their classes. For example, an itethemmath assessment may pose a question reganding t
interpretation of graphs. Such a problem may bkereaced through a social studies survey and/or may
require an application of reading skills to resptmdSuch cross curricular reference is frequeiotiynd

in the state's CRT assessments. Including crosswar instructors in the analysis of items notyo



offers all teachers a stake in the assessmentaldmitonnects them to the assessments through the
application of principles in their subject area.

The parents of students assessed each year gehavd a stake in their child's performance onghes
assessments. They demonstrate, as well they shiotggst and concern in their child's preparatiod
performance on them. Parents are informed of tiélid's performance via formal documentation of the
assessment results along with a layman's explanatithose results. These same results may betased
tag students who may qualify for additional progsamaddress both deficiencies and advanced needs.
Parents are encouraged to contact appropriaterpexisat the school for more detailed explanatic@n
availability of additional services. The generaieounity is largely unaware of the requirements and/
significance of the State wide assessments. If fsyfibt made, the local and regional newspaper will
most definitely publish the results and may chdoseake headlines of them. By and large though the
assessments are more important to the schooldwehss as a measure of their programs than tleey ar
to the community they belong to. Greater attenisogiven to school results if and when they are
compared positively to those of other area an@ ftetformance levels. Still the notability of this
achievement is largely a designation that the gemermlic does not understand. The community ef th
Columbus Schools demonstrates great pride in the@o$€ and students' achievements, even without
appreciating the significance of them.

3. Sharing Lessons L earned:

The progressive growth documented in our assesssnergs is attributed to a cyclical process of
preparation of students, providing optimum envirental conditions, analysis of results, evaluatibn o
curricular content, and planned and purposefutiietibn. While this process is applied betweerlas/c
of the yearly assessments it can, and is, donénhie scoring periods of the singular school claes.
Since the requirement for conducting annual CREsssents was implemented by No Child Left
Behind (NCLB) there has been concerted and coaelinzollaboration between the state’s individual
schools and its educational agencies and consart@imed at improving student performance and
teacher instruction. In addition to the requirerseand suggestions put in place by state and federal
mandates, the district's schools have collaboraiétother schools within a 30 member consortium
toward improving the whole of the educational syst&he consortium has been productively effective i
pooling the professional and methodological resemiaf its members. Our staff has been actively
involved in, and in many cases, a driving forcéh@ direction and collaborative efforts of the
consortium. The methods our schools employ inuatalg and analyzing our assessment results is but
one of many topics shared by and among consortiemlmer schools. Others include the writing of
standards and assessments, the sharing of efféetighing practices, the use of newer technolanes
software programs in the schools, sharing stragegipreparing for and taking formal assessments$, a
the development of vocational programs within tbademic curriculums of the schools, to name a few.

The English Language Arts curriculum/teachers tlexeloped state recognized writing programs
aligned with the principles of Six Traits Writing@the Montana Writing Project. Our teachers have
shared the success of their writing programs asetrsifor consortium members, as well as statewide
instructors through regional workshops and Montadacators Association conferences.

There is a statewide collaborative effort in pladéch allows schools to seek suggestion, adapr it f
local implementation, and share their successdsatliter schools. Columbus High School has been
active in both reaping the benefits of this shapnacess and sharing their successes with otheoksch

4. Engaging Familiesand Communities:

The internet has done wonders in closing the conmations gap between the school, the parents, and
the community. The internet has opened the ddgosialic education up to the general public.
Traditionally, communication with the school ocadrfour times a year with report cards and possibly
parent/teacher conference somewhere in the middte recently, schools have added internet adoess
the public via school home pages. Columbus Higho8kcimaintains its own homepage access where a
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wide range of information becomes available attlueh of the fingers. The most direct contact with
students and parents is obtained through an ingigrade book program set up by the teachersaftr e
of their courses. With the keying of a personakasacode the student and parents are able to monito
class room assignments, lesson plans, and studetgsythroughout the grading period. Many teachers
have created on-line contact information and, imynzases, interactive connections for students to
submit work electronically and communicate diregtith the student (or parent). This type of system
allows for observation, exchange, and individualizgeraction as frequently as the parties wish.

The school continues to provide more tradition&raes of communication to the various audiences of
the community. Report cards are mailed quart@&dyent conferences held annually. A monthly
newsletter opens the doors to community members/alfy them to observe the routines of the school
day. The public is openly invited to attend scHoolctions and participate in the pride that goesigl

with student activities.

Much of the routine communications and contacte fakce through the guidance office. Students begin
the ninth grade with orientations to high schof@l.[The teachers voluntarily serve as mentor cdarse

to small groups of freshmen adapting to the chafgace ninth graders face that first year. Annual
guidance and scheduling contacts are made whergariog of transcripts, student participation and
progress and career plans are kept updated. Rpsstiool planning begins formally as junior year
proceeds. Seniors begin their final year with paoglate meetings and continue with scholarship and
college applications.

As students get closer to graduation parents hasedency to turn their child's academic status tve
self responsibility and independent planning.s laiways a challenge to keep parents actively waebin
their child's education. Electronic communicatibas made parent involvement more easily obtained.

11



PART V - CURRICULUM AND INSTRUCTION 12MT1

1. Curriculum:

The curriculum of Columbus High School, like moster public schools, is the product of decades of
development and modifications demanded of it bycatianal institutions and social concerns. Thedasi
three 'Rs' of tradition and history emphasize émgliage arts and mathematics in all American sshool
Over time, other curricular areas have evolved special subjects but still are based on readimigingy
and mathematics.

It takes no long stretch of the imagination to agtrany academic content area of study with ormtir
of the foundation disciplines of reading/writingdamathematics. And since all subject areas aré¢ buil
upon these two disciplines it makes good sensefihasize a strong core and direct its extensian int
peripheral studies. The core standards for largaatg and mathematics are the foundation for ttiege
encompass other content areas.

Social studies has become its own content aregtaporates and relies on reading to construaivits
patterns and conclusions. Understanding the expzfrise social sciences and languages certainly
necessitates the interpretation of volumes of th#éem word. Understanding science requires the
comprehension of reading and the interpretatiothagd, much of it mathematical in nature. Art
appreciation relies on reading, visual perceptioth &1 many cases, mathematical concepts incomubrat
into methods and mediums of expression. Technategiginly is expressed in its own language but
reading and mathematics are still the building kédtom which it continues to expand. Use of
technology has added the application of visual cmmepts to the understanding and expression ofenritt
and mathematical principles. The arts have beearedd by technology as instrumentation, special
effects, new materials and visual stimulation exjte imagination and creativity expressed in the
classics as well as new age performances and pgeoditwen the curriculums of physical
education/health/nutrition are founded on readmmprehension and applications of math and science i
understanding physical exertion, measurementsitioatl data and the concepts of wellness. somewhat
unique component of the curriculum has evolved iwitlur social studies and English departments. Over
the past four years the teachers and studentes¢ ttontent areas have collaborated with locaktaid
resources to produce a written and oral histotpefimpact of Native American cultures on the histd
and cultural development of our community. Studéiatge demonstrated greater interest and effort in
studying the history of the area as compared tgémeral history of the nation. Well written
documentation by the students have become a pentnpar of the local museum.

At Columbus High School a mutual respect and caaifmer has been constructed and strengthened
through the collaboration of the personnel of aigort curriculum areas with the disciplines ofdieg
and mathematics. Columbus High School is small gnaa build interdisciplinary studies that share th
emphasis of reading and mathematics in preparudgsts for highest performance on the state wide
assessments.

While reading and mathematics are the fundamentakat areas upon which all curriculums are built,
the combined social institutions that depend odityueducation, such as business, vocational edutat
science and technology, etc., demand that the &hoaduate individuals that have at least fundadaten
competencies in a broad base of subjects. Theectataculum at Columbus High School is designed an
intended to graduate its students with exposur@nigtto the language arts, science, math andlsocia
studies requirements but also to a wide variegleftives in the arts, vocational/trades, health, a
foreign languages. The ultimate goal is to premampetent students for continued learning beyond
high school.
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2. Reading/English:

At every grade-level, difficult texts exist for gients reading below, at, or above grade level. @bls
High School (CHS) staff noticed that strugglingdess, when encountering difficult texts, often
internalize their problems with texts as a probieithin themselves—they feel they aren't good enpugh
not smart enough, not sharp enough to compreheswhlBe of this, many students quit reading before
they ever really get started.

In the fall of 2005, CHS implemented best practizategies promoted by the National Writing Projact
the areas of reading and writing. Following Sheri@#au's instruction ifThe Literature Workshop, our
language-arts teachers observed that when goodrseadcounter difficult texts, they often re-refael t
piece again and again (and again), needing despetatglean some meaning from the reading and
subconsciously realizing the problem is not wittiiemselves. It is a problem with the text. The text
difficult and must be given added attention in orgdecomprehend it. These good readers enjoy the
struggle, embrace their confusion and find theiy wat of it by asking questions, coming up with
answers, and talking with other readers about theistions and answers.

Through reading and writing workshop practices ldSCwe have found that struggling readers can find
success and independence by employing the stratdgiegood readers use: re-reading difficult pgessa
embracing their confusion, developing questionsitiigy have in relation to that confusion, writag a
method to answer their own questions, and therrghar a community effort to generate and answer
guestions together.

In regards to classroom writing, we have found tiratcannot foster excellent readers if we do nsisio
excellent writers. In her bodkondrous Words, Katie Wood Ray describes a process that allowdesits

to become masters of their own literacy througheolzgion and experimentation. Students need the
freedom and the opportunity to make independergrebtions in what they read. In doing so, they are
able to notice particular strategies and techniguesmposition, talk about what they notice witleit
peers and experiment in their own writing with wttegy've noticed. The process allows CHS students t
explore a given text at a masterful depth, onehithvthey can begin to break down the construet of
written piece into tangible approaches to dupliceté experiment with form, content, and voice.

It is our goal at Columbus High School to produmgependently literate young adults.
3. Mathematics:

The Columbus School District has developed and tedog standards based curriculum in the content
area of mathematics. Using NCTM and state standerdsiidelines the district's content area teachers
have written district specific standards and agsesss for the mathematics curriculum. Much of this
effort has been conducted under the contractedgsjmn of an experienced specialist. The curtioul
was written with vertical alignment transitioningrass district grade levels. Yearly analysis of
assessment data from MAP, MonCAS, and ACT resudtg radefine or reinforce priorities within the
curriculum. Montana has recently adopted the Mati€ore Standards. The district's alignment effort
will continue using these as the guiding template.

Instruction in mathematics courses combines ti@uatdi lecture/demonstration introduction with small
group practice, investigation of practical applicas of principles, and the use of manipulatesrabjem
solving. Emphasis is placed on individual studeatipipation in lessons and their demonstration of
understanding the principles through presentafibe. district also provides opportunities for staff
participate in special program offerings at thealand state level for the purposes of developing
curriculum and improving instruction.

Technologies have been introduced that both sti@gladent thinking and give them practice in their
capacities and applications. Graphing calculatasse extended student 'vision' of the conceptsawhil
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interactive whiteboards bring digital resourceth® big screen. Melding software with interactiadad
collection (student response recorders) allowsnfionediate assessment and evaluation of student
performance.

Writing has been incorporated into the math progeamstudents demonstrate and practice written
expression in concept mapping, organizers, anditmg to explain as well as to compare and contras
Higher achieving students participate in math eststwhere their mastery of the principles is madch

up against students from other area schools.

Currently, the high school curriculum offers alyiliével courses in math that range from remedial
reinforcement of algebra all the way through calsulAlternative courses are available in practcath,
applied math and statistics. Students are offdnisdvide range of courses to meet the distribted
course requirement for graduation. Remediationramdorcement opportunities are provided through
access to class room teachers during the schoarthglso through support programs offered through
special education services and Title 1 programsafAded Placement opportunities are an option for
higher ability students and on-line courses ardatla for special subject study.

On-line grade book access keeps parents, studshteachers in touch regarding the current progress
the student.

4. Additional Curriculum Area:

In recent years the development of two year prograna vocational/technology education has made
great advances in our state. Our vocational bdfbeen working closely with state offices in depmg
and mapping career pathway options for studentsasa@reparing for continuation in these programs.
Business education, vocational agriculture andlfaamd consumer science are the pathways that the
school is developing to prepare students for caetineducation. Alignment of our curriculum witlose
of the vocational schools and two year institutibelp make the transitions following high schodieg
and in some cases, college credit may be accriedtptigh school graduation.

Within the business curriculum there is emphasisanputer based education programs. A full year of
business essentials is required for graduatiors usually taken freshman year and is the foundati
upon which other business classes progress. Indassessentials the students review keyboardiflg sk
and progress quickly into business forms, resunildibg, job applications, interview practice and
portfolio building. Upon completion of this courstidents have the option of moving on into basic
business, accounting, business law, entrepren@uasiil/or several presentation programs such as
Photoshop, Indesign and Excel. Broad programsiginiess courses are available to students of many
interests.

Vocational agriculture features a number of bagiicalture classes that may, by student choicegrhlo
into more in depth career studies. Intro to adiuca is the foundation course for this career yath

This introductory course predicates the studends‘eninto welding and metals fabrication, animals,
agriculture business, horticulture, carpentry aatiral resources. Many of these courses are tla foc
points of FFA competitions and conferences, as asupervised agricultural experiences the stadent
may be involved in outside of school. Students kettan these courses are preparing themselves for
trade schools, colleges and business operations.

Family and consumer science vocational coursesnatidddual consumer and trade skills to a student's
transcripts. Traditional cooking and sewing class® supplemented by interior design, child
development and family living, textiles and lifelisk This pathway cumulatively develops the sttde
personal skills and presents avenues into sevarekcchoices.
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5. Instructional Methods;

The trend in American education, since before N€ChBie along, has been to get students involved in
more individual application of knowledge and empbasote learning somewhat less. Understandably,
the theory is that students will learn more congdleif practice (application) is included whilesghlearn
rather than aside from learning. It is well undeost that different students learn material more
completely when teachers vary instructional methdtfhile some students are book learners others are
not. Textbook instruction has been de-emphasizddsagradually being replaced by hands on (pragtica
extensions and/or individualized monitoring of antllearning. Marzano has presented researched
documentation on the teaching practices that sitauligher student achievement (understanding) of
content material as compared to traditional 'teadbes the talking instruction'. Many of Marzaruzest
practices have become the benchmark criteria uppchWWWEA's Teachscape classroom observation
program was developed. The Teachscape instrumatilized by this district to monitor and document
the prevalence of best practices in the classrdtdmas been the intention of the building stafi/awy
instruction and student participation in an effortind the shoe that best fits their learningestythis has
resulted in the students having more active respilibsin the ownership of their learning.

At Columbus High School mathematics instruction foasised more on the application of principles to
real life examples and less on pencil and papdrl@no solving repetitions. In English classes, regdi

and writing for regurgitation has been replacednolvidualized oral and written interpretation of
literature and perception. In science courses ryhand classification have been supplemented bymor
hands on experiences and, more importantly, writgmession of understanding. In the vocational
areas, hands on experiences have always beenrthelma with rapidly changing technologies, theye i
an increased demand for a new age of skills traimpany those changes. Social studies courses have
moved away from note taking lecture formats andarolmore interactive learning activities. Similar
changes in teaching/delivery methodologies actusstrriculum have placed more active involvement
into the students' learning processes and allowae mdividual attention to be given to their ldam

6. Professional Development:

It is a priority of any school district to provigeofessionally competent instruction to their stude
Professional development ranges in definition fteacher licensure to special certifications in any
number of teaching related areas. Of greatese\ahd impact concerning the students is profesksiona
development that benefits their learning. At Colusibligh School a primary goal is to facilitate the
teachers' professional development along any patkived will improve the learning environment and
student performance of the school. Professionakléiae is afforded teachers who wish to take part
development programs during the school year. Speaiesideration is given to opportunities that Jei
brought back into the school for implementatiorhisTdistrict has facilitated teacher participation
standardized test taking and analysis programsSTHeM (science and math) project, adolescent
development trainings, standards and assessmepimgapnd writing programs, to name a few. The
district belongs to a consortium of schools whicllp the resources of its member teachers to develo
common student performance themes within the sshéolleast two of our teachers have become
trainers for the consortium in developing the wgticurriculums of member schools. One English teach
has gained state wide notoriety for his work inMantana Writing Project and with his efforts irdlan
Education For All. Two full days annually, plus seal partial and curriculum specific days are deiid

to teacher participation and collaboration on caiism common concerns. The consortium has directed
the development of common efforts and concernssahember schools in areas such as curriculum,
standards, standardized testing, technology usenatigtational topics presentations. The consorthas
done much to unify and focus the development oppdiés of teachers.

Our district has gone to great ends in providinganse development opportunities. During calendared
development programs and contracted pull out coit#ions the district's teachers have receiveditrgi
in data analysis, test taking strategies, standardsassessment writing, teaching technologie seimaiol
management software programs.
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7. School Leadership:

Much of the school's success in developing compstedents has to do with the collaborative and
complimentary vision of the district's leadersHipe district superintendent demonstrates admirable
foresight and a keen familiarity with educatioredearch, legislation, technology and software, and
school finance. The superintendent has gainedupport of the school board in his pursuit of paidg
excellence throughout the school system. The mameand innovation generated from the
administration has been funneled through equalgsighted building administrators and into the
procedures and practices of teachers dedicategistddnaching.

The demands and strategies of NCLB became prisiitieur district years before most others. Preyggari
for CRT assessments began early and was done maepth than other schools in the area and around
the state. School improvement processes were Hegjore any state directives were issued. Condsltan
were (are) contracted to guide curriculum teactieugh the writing of standards and assessmehtis. T
documentation extended to the classroom througle mmmscious and effective teaching methodologies.
The students are introduced to focused and pumplasst taking practices and strategies. Many ef th
CRT preparation strategies that have only recdr@gn employed by other districts have been in ptace
our school for several years. Similar foresighamstated into practice are evidenced in the distric
technology plan and implementation, school manageswtware programs, and promotion of best
practices in teaching,

The district, as a system, is actively involveg@veral national, state and local organizationtsshare
similar visions of educational direction. The angjand ideas of school improvement are born witthén
ranks of national organizations such as NASS, NAS&ZD, etc. These affiliations extend into thdesta
as MASS, MASSP, SAM and so on. The district imetive member of a curriculum consortium that
extends the vision of school leaders and orgatiEesnplementation of improvement programs into the
member schools. Teachers get similar visionamgction from the NEA, MEA, and the various
curriculum affiliates. The visions of administrad@nd teacher organizations meld through the ungfyi
direction and efforts of our regional consortiurhidralliance has taken on the goal of facilitatiegool
improvement as its collaborative mission.

The goal of school improvement is envisioned fraimaenistration. The implementation of improvement
programs is facilitated and directed from admiaisie vision but realized through the efforts of tass
room teachers.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 1(Test: Montana Comprehensive Assessment Sy

Edition/Publication Year: 2011 EditiiPublisher: Measured Progress

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient and Advanced 77 79 72 74 52
Advanced 43 33 35 36 28
Number of students tested 44 54 49 58 58
Percent of total students tested 100 100 100 0 10 100
Number of students alternativedgsesse 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient and Advanced
Advanced

Number of students tested
6.

Proficient and Advanced
Advanced

Number of students tested
NOTES:

There were < 10 students in all sub group categobata not available.

12MT1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 1(Test: Montana Comprehensive Assessment Sy
Edition/Publi@tion Year: 2011 Editic Publisher: Measured Progress

2010-2011 | 2009-2010 | 2008-2009 | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient and Advanced 92 96 96 96 91
Advanced 75 76 67 71 62
Number of students tested 44 54 48 56 58
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced

Advanced

Number of students tested 9 4 2 4 4
2. African American Students
Proficient and Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced

Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

Fewer than 10 students were tested from any sulpgfata not available feub groups containing less than 10 stud
12MT1
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 77 79 72 74 52
Advanced 43 33 35 36 28
Number of students tested 44 54 49 58 58
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 9 4 2 4 4
2. African American Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language L ear ner Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MT1
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 92 96 96 96 91
Advanced 75 76 67 71 62
Number of students tested 44 54 48 56 58
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 9 4 2 4 4
2. African American Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language L ear ner Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MT1

20



